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ABSTBACr ^ . 

- ^ A computer-assisted analysis was conducted of the 

puflctuation skills taught in nine series of language arts textbooks. 
Each text was subjected to a detailed^ page^By-page analysis of 
instructional content^ resulting in a content*specxf ic analysis of 
pujactuatlon iristruction at each -grade level* The results indicated 
significant differences among the texts in the treaiaent of 
punctuation skills. Some texts^ especially those stressing the 
primaoy of oral language, gave^ the sub ject minimal attention . Those 
that gave 'greater egiphasis to written composition tended to includfe t 
correspondingly larger number of exercises* Differences among texts 
also extended to the g^ade levels at which specific skills were 
introduced^ , The introduction of quotation marks^ for example, began 
in five different series at five .different grade levels* Seven other 
'puncttfation'skills spanned four grades in level ^df^ introduction* . Of 
the 34 different skills noted in the analysis, only^ six were taught 
in all nine textbook series* Seven of the 'nine series ex'panded 
punctuation instruction dramatically in the th^^rd grade. Another 
significant jump occurred in fourth ^ grale, but it was difficult to 
locate commonalities among the texts beyond the fourth grade* in 
summary, it was difficult to detect a systematic patwrn of 
instruction reflecting an expert body of opinion* <el) 
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PUNCTUATION INSTRUCTION IN ELEMENTARY SCHOOL TEXTBOOKS 
Larry A,- Gentry , ^ 

\ / ' ABSTRACT ^ - . 

An analysis of nine language arts series was undertaken to jdentify 
the^ scope and sequence of punctuat I bri i nstruct ton \in elementary schooIs^. ■ 
Similarities and d I f ferences among texti and implieationi for Instruction 
are discussed. 
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f^UNCTUATION INSTRUCTION IN ELEMENTARY SCHOOL TEXTBOOKS 

■ Larry A. Gentry 

A perrunctory consideration of writing instruction might lead one 
to believe that the Deaching of punctuation skM ;is is 'a relatively 
stable and straightforward aspect of the curricul'um; language arts 
educators should be in general agreement regarding how and when such 
skills should be taught. Unfortiinately , this is not the case. A review 
of the. pertinEnt literature reveals that there are two major areas of 
dispute: (1) To what degree should instruction in punctuation be 
emphasised at the'elementary and/or secondary school 'levels? (2) Should 
punctuation ski its be taught systemat ical ly or. onl'^ indirectly? 

The two concerns are not unrelated; those who be It eve that 
punctuation skills should not , be emphasized generally support Indirect 
inscruction, and those who call for a. greater emphasis usually favor 
dir«ct and systematic instfuction. Tiedt and Tiedt^ (igS?) are illustra- 
tive of'the first point of view: 

Punctuation, like spelling, has been over-emphasized 
as «n, aspect of composition. Again, we stress the Importance 
of placing primary emphasis in composition on the ideas 
* expressed rather than the mechanics of recording the Ideas 
fp. 140) . f 

Punctua'cion taught to students in the elementary 
school should be functional, that Is, It should be 

punctuation needed by the student as he^^U • 
(p. 1^1) . 

Irmscher (1979) offers a lucid argument on behalf of those -who hold 
the oppoiing view.. He believes that punctuaftlon Instruction should be 
organized and presented systematically and should begin early: 
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AlfTOst jneyitabl^y the advanced high school yean and 
certainly in the college years^ ceachers have adopted an aloof 
attitude toward mechan I cs . The errors are there, but teachers 
rat ional i2e>that they must concern themseVves with the more 
important matters of iubstance and structure* The irony Is 
. that a sImMir rationalization has gone on throughout the 
school. years, so that the students* eKposure to systematic 
jnstruction in mechanics has been rare and, at best, sporadic' 
(p- 118) . . 

The question of how and when punctuation skins should be taught 
takes on new importance when one examines the propensity of punctuation 
er'rors In the writing of bofh chi'dren and adults. The large-scile 
assessment conducted by the National Assussment of Educational Progrosf- 
in 1969-70 revealed that punctuation errors werr made by approximately 
50% of the 9-year-oIdsV 40f of the I3-ye^ 701 of the 17-year-olds 

and 76S of the adults (NAEP, 1972). The fact that older writefs make i 
more such errors than their younger counterparts is explained by the 
fact that young writers write shorter papers and use relatively simple 
sentence; structures, thus providing themselves with fewer opportunities 
to make mistakes." 

The same trend Is evident from the results cf, the 1978 British 
Columbia Assessment of Written Expression (Conroy and Rodgers ,x 1978) , 
In that study, comma errorj ware made by 39% of the 4th-graders, 651 of 
the 8th-graders, and'75i of .the 1 2th-graders . 

Furness (I960) noted equally discouraging results from several 
enrlier studies and concluded that mistakes I'n punctuation were"the 
most frequent type of mechanical, errors in writing" (p. I85), She 
postulated that deficiencies In punctuation must be the result of one 
"of two factors: either "punctuation Is difflculT to acquire, .or it has 
not been'artd is not being well taught in our schools" (p. 185). While 
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this statement seems to impiy that the cause may lie with either of the 
two factors, she suggests elsewhere that punctuation may be difficult 
Ho acquire because it is poorly taught. According to Furness, the 
•iCudies she reviewed show that 

children tend to have many of the same needs for using 
punctuation I terns at every grade level ind that their 
ability to meet these needs shows little Improvement 
they advance through the various grade levels. This 
apparently means: (1) that few children have discover 
the importance of tKese items; (2) that the items have 
been inadequately Introduced; (3) that there has been' 
insuffjclent review and drill upon the items to'establish 
their use; and (4) that Iniufficient attention has been 
■given to their use in genuine writing situations. (p, iBS) 

Unfortunately, few researchers have taken as much interest In 
writing mechanics as Furness, Cronnell (1980), J^a review of the 
literature on punctuation and cap! ta I i zat jon , found very few studies 
relating to the teaching of mechanics, and found none that were very 
helpful in detepmining effactive methods Of instruction. 

Methodology aside, it would seem that one Important variable In 
punctuatlqn' instruction Is the relative difficulty of specific punctua- 
tion skills for students at different grade levels. Odom (1964) tested 
the ability of 1818 students in the, 4th, 5th, and 6th grades to use 49 
various punctuation skills. He found that "there was a definite degree 
of difficulty "relative to each of the punctuation skills" (p. 13). For 
example, 68% of the 4th-graders correctly ■placed a comma between the day 
and year in a date, but only 61 used a comma in separating the name of ' 
a person being addressed (e.g., Bill, can I help you?). Odom's findings 
point out the need for teachers to be aware of the relative difficulty 
of the various punctuation skills and to design appropriate instruction 



for students at different grade , o, iem here, of course, 

is that no defini.r. ive sequence rr Jig has yet been - 

estsblished. (Odoni's study, > ' , jvered only three grades.) 

How then, do te-achers gc punctuation? Given the 

fact that the subject is selt , in teachers' Journals and the 

fact that litrle in the way of :a;y teaching materials are 

available for, this subject. It i cal to presume that most teachers 
rely on classroom textbooks. According to a study conducted by the ^ . 
Educational^ Products Information Exchange Institute (EPJE, 1976), 
approximately 90% of classroom instruction is based on commercially 
prepared materials. If such Is the case, then an adequate description 
of punctuation instruction must be gleaned from the texts that children 



use. 



In an attempt to produce such a description, researchers at SWRL 

-. 

conducted.a computer-assisted analysis of the skills taught in nine ' 
series of language arts textbooks (see Appendix A). Mechanics was one 
of twelve content categories included in the study. As a general con- 
tent area, mechanics was divided into two subcategories--punctuation and 
capitalization. The results of- the analysis relating to capitalization 
sk ; I Is have' been reported elsewherft (Gentry, 1980). 

Using a matrix of skills designed by Humes (1978), the investigators 
subjected each text to a detailed, page-by-page analysis of instructional 
content. Each exercise was coded according Its specific .Instructional 
purpose (e.g., using a comma in a series, using a' hyphen in compound 
words, etcj. These data were then processed by computer, resulting in 
a content-speci fie analysis of instructian at each grade levels 
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The resul ts of the study indicate chat there are significant " 
. di fferences^ among texts, in the t rea tmen t of punctuation skills. Some 
texts » especia 1 ly those that stress the pTlmacy of ora I language, give 
the subject mLniral attention. Those that give greater emphasis to 
written composition tcind to include a correspondingly larger number of 
exercises. Figure T shows the relative emphasis accorded punctuation by 
each of the nine series. The greatest difference is between Series 
and Series While Series F provides only 85 exercised in all six 
grades. Series G provides almost seven times as many--a total of 5^1, 

Differences among texts, however, extend beyond the arrount of 
practice provided. One notable difference concerns^ the grade levels at 
which specific skills are Introduced (see Appendix B) ^ A dramatic 
example Is the innroduction of quotation marks- One series begins 
instruct ion for this skill in grade .1^, one in grade 2, ^pother in grade 
3, five in grade and another waits until grade 5. Seven other skills 
span fQur-grades in level of introduction^ ' ^ 

Of the 3^ different skills listed in Appendix B, only six are 
taught in all nine series. The skills that all agree must be included 
are: 

K the use of a period at the end of a sentencei 

2. the use of a question mark^ ' . 

3. the use of a comma in a series^ 

4. the use of quotation marks,^ 

5. the u&e of an exclamation mark, and ^ 

6. the use of an apostrophe in a contraction. 

Five other ski 1 Is are taught In eight of the nine series. 

, . . ■ - " >-.i " ■ . • ' 
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.IlytDber of Punctuation EKercises 
in Grades 1-6 in Nine Series 
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The average number oP punctuation skills taught per series is. 20.8. 
Series B presents the greatest number of skills, offering instruction In 
28 differerrt types of punctuation,^. Series E provides *the. least number 
of different skills, teaching only 17. 

Appendix C indicates the specific skills and number of exercises 
provided for each ski II. at the various grade' levels. I t Is readi ly 
apparent that, with few exceptions, very little punctuation Instructfon 
occurs In the" first grade. The most conimon skill taught at this level 
i% the use of a period at the end of a sentence, but it is Included fn^ 
only five series. Four series Intreduce the use of question marks. The 
divergent treatment accorded punctuation is demonstrated by f m'fact 
thatthree series do not provide any Instruction at all in the first 
grade, while one series (Series H) Introduces students to seven different 
ski lis.' ' 

* 

In grade 2, all nine series include exercises for the use of. a 
period at the end of a sentence and for the use of qieitlon marks?^ Two 
series ceach only those e>fements and two others add only the usfe of 
exclamation marks. Surprisingly, only two series offer any significant . 
Instruction in, th'e use of commas. These same two series provide 
exercises in more than twice as many skills as other second grade texts, 
with each teaching eleven skills.. In terms of the amount of practice 
provided, Series A has the least— only seven exercises, while Series G 
leayr all texts with 6f . ' 

Seven of the nine series expand punctuation Instruction dramatically 
in the thi rd grade, Indicating that most publ Ishers bel reve-^thaTTtudents 
at this level are capable of learning more than the basic uses of the 



period and the question mark. Four skills account for much of the " - 
increased attention. They are: the comma in addresses (8 series) . the" 
apostrophe in contractions (8 series), the apostrophe in ppssessives, (6 
series), and the period in non-sentence elements such as abbreviations 
and initials (5 series) .^^^Jhe divergent phUosophies of various pub-* 
lishers are again apparent in third grade instruction, with two rexts ' 
providing more than 100 punctuation exercises and. two otTiers providing * 
fewer t^an 20. > = \- ^ 

Ancther Significant Jump occurs in fourth grade. Eight skills 
(soma. taught previously in a few series) are now added to the total 

B 

taught in a majority of texts. One is ijnciuded In eight.lser ies : the 
use of quotation marks. Four of the 'ski l is Involve various uses of the 
comma; one pertains to tRe use of the exclamation poliit; another is «the 

use of punctuation within quotations, and the f 1 na I ski 1 1 involves the' 

■ \ ^ ■ ' ■ \~ ... 

use of the colon. The median number of practice exercises among fourth 

■ * . - 

grade texts is SO. Series G leads all series with US exercises, while 

Series H provides the fewest, with 20. 

It is difficult to .locate ,corT;monal 1 ties among texts beyond grade .^»,. 

One series (Series E) continues to provide a substantial amount of 

practice, but does not present'any new skills.^^ .Another (Serff ") 

introduces one new skill, but provides a, .total of four practice exercises 

j'n grade 5 and only two in grade 6., Series C leads al 1" fifth, grade texts 

by 'present I'-ng six new skills; three sixth grade series introduce three 

skills each, the greatest number of new ski I Is taught at that level. 

In terms of number ofpractlce exercises, three series provide more 

practice at grade k than any other level, two reach their Instructional \ 



peak in grader and three irf grade 6. '(One serFes (Series H) provides 
its greatest number of exerciRes in gra<e 3.) 

in summapy, it is difficult. to detect 'a systematic pattern of 
instructioh that can be said to reflect an expert body of opinion. That\ 
is no doubt. due to the-paucity of research m the field and the differing 
views of language-arts authorities regarding the proper place of punctua- 
Uon instruction in the curriculum.^ Unt i I further research J s conducted • 
and disseminated and unt i I a majority^of author it i es. reach- agreement on 
matters of educational ph'i losophy , m t. W likely that such ■ instruct ion 
will continue to be Inconsistent among texts. 

The present s-rtuatron indicates the need for tjextbook selection 
conimi.ttetes to be aware of the divergent content in language arts texts 
■and to establish cMf u I criteria for adoption. At the classroom levelT 
teachers must be awarevof the strengths and weaknesses .of the textk they 
are using, and must .be prepared" to supplement instruct'ion ippropriately. 
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ApoB t rophevi .Gontractions 



Apostrophe: plural s. 



Apostrophe: possess ivas 



^P^l^'ji^; r nt roduc t lon ■ of matfer i a 1 
Colon:, .separation of material 



Colori: other 



Comma : 



i/addr 



esses (l.e,j city, state) 



Commi: ^mblgulty 



Comma: compound sen tences 



^\^Comma:. dates 



Comma : ^ dt albque 



C^mmai^ difr^cf address 



Cor^ma ■ 



I ntlitoauctory c I ause 



Comma : I n t poductory group i n g 



Comma I intrfpductb.ry phrase 



Comma letters (i,e., greeting, closing) 



Comma i\ / non res t r i ct i ve cl ause 



Series and Introductory Leve 



3- 



'Appendix B (continued) 



Series and. Intro ductory Xeve i 



H 



Coninia: parenthetical eletTtents 



Comma: series 



3: ' 



Comma : - t i t les 



Comma: words of ipeakei 



Comma: after yes and no 



Dash: separating elements 



Exclamation Polrit 



Hyphen:' compound v/ords 



Parentheses 



Period- ; sentence; 



Pefiod: other (e.g.^, M n i t i al i , abb re vi at 1 ons) 



* 1 



Punctuation within quotation mark's 



Question Mark. 



1^ 



Quotation Harks 



Semi-colon: , dividing seriesv 



Semi -colon dividing clauses 




■UftdaxlLplng titles 



PUNCTUAT I ON TxERtl SES I N 
NiNE LANGUAGE' ARTS SERI ES, ; 

GRADE "ONE 





Nunihcr of E xe re i ses pe r Se r i es 




A 


,B 


C 


• D 




. F 


G 


H 




Apos t T^sho i con t r3c t f on s ^ 

1 . . , . ■ - ' 
















I 


- 


Ados t rODhc* ' dq^sp^^Ivr^ - 
















L 




C (3 Pirn 3 ^ nddrGSSSS ^ 


— — ^ 














1 


1 


Cornni^ • 1 r f f p r ^ ^ ^ ■■, 
















2 




Period" sentence 

' - - -^v.:. _■■ ^ 


1 
1 

\ 












1 


If 


0 

C 


. Period: other (e.g. , initial s , abb rev 1 a 1 1 o n s ) 


\^ 










1 








Quest i on Mark . , 














1 ' 


3 


6 


Qtuotat ! on Mark ^ 
















. I 




: ' Total 


2 


5 








1 


S 


15 


1^ 



'Appendix C (continued) 
. GRADE TWO 





Number of Exercises per Series 


A 


B 


C 


D 


E . 




G 


■H 


1 


Apostrophe: contractions ^ ^ 












k 


r 
D 


k 




Apostrophe: possess Ives . ' 












3 


s 


2 




Comma: address 














12 


1 




Comnia: compound s^ntencel 












]• 








Coffinia : dates , ' 




1 












3 




Cosnnia : dial ogue 
















2 




Conima: letters 














6 


6 




Exclamation Point 


2 - 




6 














Per rod i,^ sentence 


3 


1 


12 


6 


1 1 


2 


10' 


5' 


7 


Pe ri od : . othei: (e.g . , i n i^ti a 1 s ^ abbrev 1 at ions) 














6 


■ 3 , 




, Punctuation wrthln quotation narks 
















1 




Question Mark ' - ^ ' ^ / ^ . ^ 




1 ^ 


8 


9 




'3 ■ 


. 10 , 


2 


•7 


Qucttatron Markss 




5 • 












2 




Underlining Tittles ' v ; 




2 
















* . ■ . Total 


7 


ID 


26 


1 5 


23 

* 


13 


°69 


31 


14 
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Append i X C (conTi nued) 

' / ■ ■ 

if 

GRA^THREE 



Number of EKftrcises per Series 



Apos t rophe : con t ract i ons 



Apost rophe : p ! gra I s 



Apost rophe : possess I ves 



.13 



12. ; 



27 



Comma: addresses 



compound sentences 



Comma: dates 



10 



Comma : dl alogue 



Comma: "^direct address 



Comma: letters 



parenthetical eltments' 



Comma : s e r I es 



. 5 



Comma; titles 



— 



2 



...Comma: ' after yes and^. 



EKclamatlon Point 



7 ^ 



•5 



Period: sentence 



23 



Period: other (e.g.;' initials., abbrev iat ion's) 



15 



12 



.Punctuation within quotation marks , 



Append ix C (continued). 



GRADE THREE* 
(con t i nued) 



-^'rtTt+en Hark 



Quotation Marks 



tlndertlnirig Ti t les 



Total 



_N_umber of Exercises per Series 



1 1 



tit 



i*9 



1 1 



10 



1 1 



15 



26 



130 



&2 



'19 



83 



-it' 



2^ 



Appendix C (continued) 
GRADE FOUR 













Number 


of Exercises per 


Se r i es 








A V 


' B 


C 


D 


E 


F 


. G 


H 


1 


' Apostrdphe: contractions * ' 


2 


3, 




2 


1 


1 


1 ; 




8 


Apostrophe: polsesslyes , 


1 


A 


3'' 


2 


5 


8 


5 




II 


Co Ion: 


introduction of material 








k 


1 






5 


1 .1 


1 


CoVoq: 


separation of material/ 






1 








i 








Colon: 


other ' 


- — ■ -- . ■ . , 




3. 






1 










Comma : 


addresses ' 




2 


,,5 




k. 


1 




7 






Cc^mma : 


compound sentences 






.1 








3 ' 






5 


Comma : 


dates ' V ' 




I 


- it 




k 




_ — —4. 


10 






Comma: 


di a logue 






6 


k 


1 




, 3 


12 


3 




Comma : 


di rect addresi= 




^ 


. 1 








3 


it 






Comma r 


introductory clause 














• 2 




i 




■ Comma : 


int rod^ictfiry gtpuping 














1 ■ 








"Comma : 


introductory phrase 








' \ . 




1 










Comma,' 


letters 






8 , 




2 






8 


1 ■ 


■ 1 , 


Comma : 


non restr i cti ve clause 














it 








Comma 1 


series 








5 


5 


8 


" it 


6 






Comrfei^ 


^prds of speaker 










' 3 













1 



Appendix C (continued) 

GRADE FOUR 
(continued) 





Number of .Exercises per Series 


A 


B 


C 


D 


E 


F 


G 


H 


1 . 


Cornma : after yes 


and no 








2 




k 


M 


'. - 




Dash: separating 


elements 




• 








\ 








Exclanation Point ^ _ 


I 


7 




6, 




1 


}k 


3 


15 


"Hyphen* " compounds 


t^/ords^; " [ 








1 


7 








2 


Hyphen : othe r > 








3 , 






, 1 








Parentheses 






2 
















Period: sentence 


1 ■ ^ ' " ^ 


2' 


12 




'18 


8 


, I 


16 


3 


21 


Period: other (e 


initials, abbreviations) 




k 






5 


, 1 


. 13 


I 


7 


Punctuation within 


qiptat i on marks 


5 


k 


i 


2 




2 


9 


1 ■ 




Question Mark s Or 


2 


10 


3 


15 


2 


' 1 " . 


19 


3-, 


15 


Quotation Marks 




7 


5 


7 . 


9 


h 


■9 


10'' 


k 


• .1 


Semi "col on ' /'dividing,| 


series 




' 2 
















Semi *co Ion : dividing clauses , 




. 1 
















Under l i ni ng tit les 






1 




1 


1 




2 








Total ' 

111 * — 


35 


9V 


35 




kk 


50 




20 


103 



'i ' ^ Appendix C (continued)' 

■ . ■■ ' ■ GRADE FIVE 













Numbe r 


of Ex 


ercises per 


Series 












A 


B 


C 


D 


E 




G 


H 


1 




Apos t 


^ophe : con traGt ions 


2 


1 


5, 


6 


15 




„ 3 . 




6 




Apostrophe: plurals 






1 








k 








Apostrophe: possessions " t 


2 ■ 


6 


I 


5 '■ 


19 


2 






12 




^ Colon: 


introduction of material 

' ■ - - - — — ^" — -""-^ ^ I - - 






3 




3 




k 








Colon: 


separation of material 






■ 3 
















Col on : 


other . ^ 




3 












• 

1 


1 




Comma : 


addresses « , /^'^ . 


k 


5 


3 


1 


3 




7 


2 


3 


f 


Comma : 


aipblgufty 










6 












Comma ■ 


compound sentences 


2 


2 


1 










% 


13 




Comma: /dates = 




5 


3 


1 


■ 9 






\ 2 


. 3 




Comma : 


. di alogue 




6 


k 


1 ■' 


' 10 






5 


1 




Comma : 


d| rect address ^/ 


5 


2' 


k 


1 


8 


- 


k 








; Comma : 


introductory clause 


3 








3 












Comma : 


introductory grouping 






5 




7 












Comma : 


introductory phrase . 




I 






1 












Comma : 


« letters 








I-. 


k 




s' 


2 . 


2 


o 

ERIC 


CofTwai 


parenthetical elements - 


5 




3 















ApperidiK C (continued) 



GRADE FIVE' 
,(cont 1 nucd) 







■ 






N'umber of Exercises per 


Scr! es 










A 


B 


C 


D 


E 


F 


G 


H 


1 


Comma : 


serins 




2 


"s 


■ 7 


1 


7 




5 




10 


.Comma : ' 


1 1 t les . . 
















2 






Comma: 


words of. speaker 






1, 
















C omnia : 


nf ter yes and no 




7 




2 


1 


M 




6 






Exclamation Point 


1 


5 


' 3 


6 


8 




9 


5 


'5 


■Hyphen : 


compound words 






1 














-k 


Hyphen : 


other 












5 ' 




i 






Period; 


sentence ... 




J 


16 


5 ■ 


14 






16 . 


5 


27 


Pe riod * " 


other (e.g., Initials, abbreviations) 




2 




' 1 


15 




15 




1 


Punctuation within quotation marks 


7 ' 


3 


k 


7 


9 




9 


k 




Ques t i on 


Mark . 




1 


] 1 


6 


13 


10 




16 


6 


17 


Quota tipn*^ Marks , 


V. 8 


6 


7 


" 9 


12 


1 


10 


it 


■ 3 • 


Semi^colon 












] 






1 


Under] i ni ng t i t les 




3 




2 














Tot a' I 


5k 


83 


73 


70 


182 


k 


1 37 


,39 


121 



Append i-x C (continued) 
GRADE SIX. 







Number of EHercises per Series 






A 


B 


c 


D- 


E 


F 


G 


H 


1 


Aposlrophe: contractions 


5 






1 1 


. I 






2 


8 


Apostrophes plurals 


1 






1 


1 










Apostrophe: Dossossives 


S 






10 


3 




6 


3 


. 5 ■ 


Colon: introduction of materia! 




1 










1 


1 


2 


Colon: separation of material 
















2 


S 


Co Ion : 'other * 




3 
















Comma: addresses 


3 


it 




7' 


' 1 




. 1 


2 


;I3 


Comma: ambiguity t 






2 














Comma:" compound sentences 


8 


2 


3 


' 6 


1 






2 


18 


Comma: dates 


3 


1 




7 


' 1 




1 


2 


13 


Comma: dialogue ■ . 




6 




9 


3 




8 


3 


6 


Comma: direct address 




3 




6 


7 






1 






^(jMiind ^ inLroouccory cj3*u5© 


5 




3 
















Cornma: f'ntroductory grouping - 






















Comma.' introdufitory phrase 




1 


3 










J 






Comma: letters 




3 




1 






I 




5 


Comma: nbnrestricti ve clause 
















2 





Appendix C (continued) 

GRADE SIX / 
(cont inued) 





- Number of Exercises per Series 


A 


B 


C 


D 


E 


F 


G 


■ H ' 


1 


Comma: parenthet i ca! elements- 




k 




k 


V 










Comma : se r i es 


k 




5 , 


6 






2 


2 


16 


Comma' words of speaker 




5 




9 


1 










Comma r^ aftaV yes and no 


k 


1 




5 








2 




EKclamation Point 


3 


2 ' 




9 


2 




2 


1 


•15 


Period: sentence 


1 


3 




12 


, 3 




■5 


2 


k6 


Period: other {e*g,. Initials, abbreviations) 




k 




1 


1 






. 1 


5 


Puncfuation within quotation marks 


6 


I 




8 






8 


2 « 


7. 


Quef^tion Mark 


1 


1 




13 


3 




7 


!, 


23 


Quotation Marks 


8 


5 




12 . 


6 




9 


it 


8 


Sami -"colon , . . , 












2 






J 


Urtderlining titles . . " 




2 




k 












Total 


70 


56 


16 


Mi] 




2 

^ — _ 


51 . 


36 


199 ^ 



/ 



Appendi)< D 



S "TOTAL NUMBER. OF PUNCTUATldN 
EXERCISES IN NINE LANGUAGE ARTS SERIES 








— — - - - ^ - - — — — — / — — ^ — — , 

Number of E'xercises per Series 


Grade 


A 


B 


C 


0 


E 


F 


G 


H 


1 


F i rs't 


2 


S 


y - 






J 


. 9', 


15 


\k 


Sacond 


7 


10 


26 


15 


23 


13 


69 


31 


\k 


Th'i rd 


25 


1 1 


k3 




111 


15 


130 


62 


83 


Fourth 


35 


9h 


35 


78 


kk 


50 




20 


103 


- Fr f th 


5k 


88 


73 


.70 


182 


k 


137' 


39 


121 


.Si xth 


70 


56 


16 . 


\k] ' 


kk' 


2 


51 


36 


.199 / 


TOTAL ' 


193 


264 


193 


353 




85^ 


5i»l 


203 





ERIC 



